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ABSTRACT 



This two part Saskatchewan Newstart school aide 
curriculum guide outlines program content and procedures for trainees 
and for their instructors. Stressing the responsibility of trainees 
for much of the content impact, the first volume provides questions, 
training outlines, and other resources (including guidelines on 
microteaching) to equip trainees to use teacher aide skills, relate 
effectively to children, work harmoniously with staff, utilize 
personal potential, and cooperate with the school and community. The 
other volume is designed to help instructors function as guides and 
resource persons as they work to develop a learning group which will 
discuss, teach, learn, and conduct research. Instructors are advised 
to be familiar with the Newstart Life Skills Curriculum as well as 
with the trainee portion of this document, [ Not available in hard 
copy due to marginal legibility of original document, ] (ly) 
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Tnls training course for teacher aides is designed to be given in 

oonjunc:ion v/itn "no No^v Si".irt Life Skill Curriculum . This training course 
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v/ll: fc-lov/ dna same general pattern as the Life Skill Curriculum by puttin^j 
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llity on the trainee for much of tho content impact * 



The Instructor v/ill bo a resource person for the trainee to call on v/hen 
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-sslstance on specific skill input is necessary. The instructor will 
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ralnee’s guide through the course and will offer support training v/hen 



A 



Tne Trainee and the Instructor will share in gaining new insight into what 
sklli.3 are really needed by the teacher aides. Curriculum will be developed as 
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e course is developed so that the content material is really important to be- 
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oductive teacher aide. 



This outline Is a point of departure for the Teacher Aide Cuiriculum. It offers 



a place to begin and a guide to follow. It offers support material in those areas 
in v.'bloh the trainee may need acsistance/ but more important, it outlines a process 



The training process develops as the trainees develop. As trainees understcund 
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of the process of instruction, they will accept more responsibility for that 



process. The group and committee methods will be used throughout the teacher 
aide training program just as it is being used in the Lifo Skills program. 



The trainee must consider this training program as his rosponsibillty . This 
is dn'fcront from the trac!ltional classroom method whore the instructor has most of 
the responsibility , and the student has little responsibility for instruction. Traincer, 
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Inoo Gu-clo else ir.clucics Poforonco Mstorials and Work aha o'ci. , 
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0 group, Tho ourllno can servo as tho foundation for further dcvolopmor.t 



otor.wiis one motnoos for iaorning to oc a Teac 
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. .w«c*.wr Lc.w u very eui^y dj‘/i Dieeuei* whet a tcechor doos 
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e. V/het dut*os cer* I eiroedy do? 
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Vr*^o?* duties uro ones that I do very v/oll? do woll? do poorly? 



duties should I Iniprovo so that I can bo of greater help? 



i.'V-orrr.aticr; about a toacnor’s oay can bo obtained first hand by visiting 



a classroom. Trainees should discuss v/nore and hov/ they may go 



about visiting classrooms. Arrange to make a visit and while there, 



be observant, Note v/hat Is going on, v/hat is taking place. Doos 



the teacher have time for everyone? Could she use your help? 
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TRAINING CUTTIN; 
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.iv'-si tho v/cys in which children ere the aaiTiO. Are they similer in 



;he se:;.o weys thaw adults are similar? Hov/ aro your own children tho 
same? Make a list/ using short phrases / of the v/ays in which ail 
children are similar* 

. idisauss tho v/ays in which children differ, 'rraineas have already noted 
the ways they differ from each other * Do children differ in the same 
v/ays that trainees differ? Make a list of tho difforoncas botwcon children 
Be sure to include tho mental/ physical/ and emotional similarities and 
differences in both the above lists. 
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ecs will see films about childron; or bring their own home movies. 



' i *' 1 1 

O W M, 



ss the dlfforonces among the children in the films. How are the 



ihiiciren the same? 
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. . V.'ai.*.:;t^ v/Ul discuss v/hc.t they think oducuticn is all about, V/hat 

a. a :hedr concepts, or idoUs, of education? 
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d. Dees every ono need an education? 
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d, V/;.o should pay for' an education? 
c. V/hut should an education do? 

2. Trainees should reviov/ the raferonco material and discuss it, Hov/ do 
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inees' vlov/s agree or disagroo v/ith tho raferonco natorial? What 



should be changed? 
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3, After discussing concepts of education and roferonco material/ trainees 



will make their ov/n list of what thoy believe basic educational concep 
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4, Trainees will discuss ways in which their ov/n community may, or may 
not/ benefit from educational improvoment of its members, 

5, Trcilnoos should now pause and discuss what they have been doing as a 
group, 

a. Have I been a good group member? 

b. Have I been learning? 

c. Hov/ can wo Improve? 
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..‘.w..".oo;i v/;ll discuLw v/;ic.t "talunts” aro. Each iralnco has many talants 
W-- ....^ o«*..« *\4a.r/ Oi v.*a uu*cnw^ no nas v/ili ho*p him to bo a toachor aicic 

# . M' V* ttiUmOTstt a na£*va ability? 

b. Dooa a person inherit a talent? 

c. Car. :. person improve upon a talent? 
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talents can bo useful to a -teacher aide ? 



e. Which talents can bo improved by acting as a teacher aide? 
irahioes will discuss personality characteristics and what they are, These 
m.c.y no cither physical or non*~ physical/ and are v/hat make each person 
loly himself. Each trainee should ask himself "how" he differs from 
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others, Plow do the trainees' children differ from each other? Trainees 
v/ill find there will be overlapping In discussing both talents and personality 
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a. V/hat personality charaoteristics v/iU be of help as a teacher aide? 

b. \7hicn personality oharactoristics will not be of help as a teacher aide? 
3. Trainees will make a list of both talents and personality oharactoristics 

that would ro present an ideal teacher aide. What would the trainee most 
admire in a toacher aide ? 



Tratnoos will use the above list to make their own "porsonaiity profile. " 
C.tcch the list as to the traits you possess. Discuss with other trainees 
v/hat traits they havC/ boinvg helpful, rather than critical. 
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RPJNING OUTLINE 
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Trainoo Guido 



Tvuir*ooii will discuss the oxperioncos they have had with schools. They 
::,iy h-vo had those oxpcrioncos either as students or parents, 

a. Was trainoo ever asked to visit the school? 
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a trainoo over visited school on his own ? 



0 . Hov/ v/as ho treated by school personnel? 

d. V/as ho satisfied with his troatment by school personnel? 

2. Trainees will make r X • - -h ool-community relationships. 

a. Hc',v do paronts rwaw. .« ^.uormation about 'the school? 

* 

b. Who contacts fno parents regarding their children? the teacher? the 



principal? the school nurse? 

c. Is there a parent* school organization and do you attend? 
c;. Who are the school officials and what are their names? 



3. 



Using the above list as a guide / trainees should do some research into the 
relationships that exist between school and oommninity, Trainees should 
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visit school boards/ principals, supervir 
exist . Reports of findings should be mad 
A discussion will be hold by trainees abo 
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influonco attitudes toward schools. 



cr?,. and any organizations that 
0/ and a discussion hold. 



Do all families agree on the 
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iruportance of education ? 
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TR/ilKING OUTLiME 
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e.ir.ics v/ill r.uko up thoir own course for tho teacher aide skills. 
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JO cased upon tho data collected by the trainees and on what they al»- 
. v:wv...y J-. now uOoul tno rOiO co tnc toachcr aide. 

-ovo:,op..ng their own course , trainees v/ill learn more about the subjects 
e:u:. opprocieto tiio difficult role of tho instructor in the classroom. 

"sKiii" input/ video tape will be a valuable tool to use. The trainee 
or trainee committee/ can video tape thoir presentation and then critique 
the presentation with the toachcr aide trainee group , Develop a critique 
form for each instructional period, 

it v/iil be important for trainees to use the "skills" learned in the Life Skill 
Course and in previous teacher aide sessions/ in order to make this portion 
of the uaining meaningful. Members will need to accept responsibility for 






ticn and for group support 



Trainees will need to give each other feedback as to the success of the 
various sessions and training methods . The question that the group needs 
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Going on Here Helpful? 




mihS£ iz 

h » UT IL I y. j 

AIDE SKILLS 
Trainee Hcforcncc 

LEAKKIKG A30UT VKEiZ TO DO hS A TEACHER AIDE 

Sciocu -whe inIorr;-iavion to be wought and establish an objocuivc, 

— V — do—^ — w«*n\; — £;v ii dents — ^ the result of the training? 

n. iiov; v/ill I ruoasuro if the students loarnod? 

Select hev/ uhc inforr.a cion can best bo learned. 

Trial and error. 

«-■« rcjOc-urtron. 





Observation . 
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Practice . 
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Discussion . 
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as reference. 
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Lecture v;ith 


special skills. 
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give details. 
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a. Can the information be used? 

i.o./ can the projector be run; Ccin a cut be bandaged; 
can a story be rccid; can a game be supervised; 
book be found; can a role be oaken; etc. 

b. V?ill the inforraation be used? 






S* Kochanics of tho instruction, 

a. How much time is needed to present the material, 

b. How much preparation is needed, 

c. VJhero and when v/ill the instruction tako place, 

d. hov; many trainees are needed to help v/ith the instruction 

e . Other 
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TlvCNING OUTLINE 
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e;3 will dii^euuu "how" 'ihey cun lull ihe dliUorenoos between children 
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sed "what" those di-foroncos aro/ but hov/ did 



<cnc>'iV r Vv u u r » tnrouijn muir ov/n w**i«u*iOCX4/ thoir cnildiOH/ tnolr 
n*.:.;hLors‘ children? What makes a person say, "this child is different 
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p a daily diary? Why, or why not 
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inuo find out v/hat is normal behavior for a 






V.wir.aus will discuss the many things that influence the behavior of children 
a. Goes a well child behave like a sick child? 
n« idu a iam*».y •aovos, ooes it aiieC(*> c cnild? 
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a. 



he father doesn't like his son? Or a mother doesn't like 
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d, does a child behave ii soriiCone In tno family ales? 

Trainees will bo able to come up witn many examples in their own larniAy 
Nvas. Ey sharinc those oxamp.. " . other trainees will have a better under- 
.anting of v/hat they may expect In child behavior in the schools, 
ra.rva'.rs have rosaonsibilities to children, as children do to parents, D*Svu: 
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. As teachers' aides, the trainees will have rosponsibiiitio 






ising of many children. Discuss what those responsibilities are. 
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Tit/'aNuNG CUxXlNE 






will dii^cx^zii whut changes have taken place in education, Changes 



h.ave tv- ken place since the trainees’ own parents wore of school ago. Trainee 
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v/:ll knav/ of changa:- in C;e demands of education in thoir own lives, 

a. How has education changed from what your parents had and needed? 

b. Do children today need more education than before? 

c. Does it take more education to get a good job? 

d. How many rnoro schools arc there today than years ago? 

2. 'H,e:e are certain rec'uiremonts in becoming a professional teacher, Trainees 
mull discuss v/hc;t these demands are. Trainees should contact local teachers 
to find what requirements they needed . Have a teacher com© and talk to the 
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How many years must a teacher attend school? Must he graduate? 



o. Does a teacher have to practice first, before being hired? 
c. What type of personality should a teacher have? 



^ , A reivTcionship exists between the professional teacher and the school system 



The trainees should discuss what this relationship is like , What should an 
id eel relationship between Wv- — / 1 'Educational system be like? 

a. Should the school be like a parent to the teacher? 

b. Hov/ much help should the school give the teacher? 

c. Does the teacher need to be loyal to the educational system? 

d. Should a tcvachor make changes in tlio school system? 
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TR/^NLCG OUTLIKI:: 
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nat «i0j.p tr*cm roxato to cnixdrcn « hist tho talonts tnat trainoo 






.•.V.VO that will hoi.: thorn work v/ith children . 

.:c.v.r.rf talents is not enough for a specific skill job like being a 
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really cornmittoci to being a teacher aide? 
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have been v/orking with each other for some time; therefore 



they have inforrriation about each other. Rank order of tho group as to 
commitment to learning to bo a toachor aide, 

V-deo tape tho dix-cussion that foUov/s tho ranking . 



a. V^hat is going on here? 

b. How important Is tho information? 

c. Wnat do v/o eo wxtn tnis inforrnw»k.ion ? 
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roes should give heloful feedback to other trainoos. 
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PHASE II 

D , USE POTEHI'IALS 
OF SELF 

Trainee Work Sheet 
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in your trainin^j groups v/ho is the most committed to learning 
hov; to be a teacher aide? Include yourself in the ranking, 

^ * C * 
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2, What needs to be dona by the group as 
this information on commitment? 



the result of sharing 
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;iVvINING CUTUNd 



I. 'IV.:; u'ulnces will now discuss "hov/” a community affects its schools, A 
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2. 



a. Does the community demand good schools? 

b. Does the community have sufficient flnancos to support tho school? 



w/ f 



Does the community use its finances for tho schools 
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d. Dees tho community demand cduciition for all ago groups? 






trainees will dovolop v/hat they believe a good support community 
.hould be. Make a list of all tho things you think a oommunlty should do 
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its schools, Hov; oloso does your ov/n community com© to this ideal? 



V/hat improvements can be made? 

ft'ofessional teachers are members of tho community and membors of tho 
school. Trainees will discuss the role of tho teacher in tho Parent-Schocl 
Organizcitlon . 



o 

ERIC 


















' .'* * * " V* 

»ilS»rfr«lta^ W«r«W W 



XniASE XI* 

A. UTILIJ^L’ '-.^r.CIiDK 
AIDS s:':xLi.s 
Trainco Eefarcncc* 
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-'liC: trainee/ having been scheduled beforehand/ v/ould bo pre- 
a»,red to present an eight to tv/elve minute lesson to his trainee 
gro-v.p. -he content of the lesson v;ould be practical material needed 



specific concept. It v;ould be 
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elf -contained 


lesson 
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nger segment. 
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he trainee Tsresents the lesson, his performance is recorded 
video tape. At the conclusion of the lesson, fellow trainees 
GC . ‘lete forms evaluating the trainee’s performance# 

fhe trainee, instructor, and fellow trainees observe the play- 
back of the video tape and corrment freely on what they see. Speci- 
fic suggestions for irAprovomont are first made by the traireo him- 
self , followed by group discussion. 

fach trainee should have an opportunity to video tape one of 
his *‘class presentations’' and receive feedback from the group. 
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Trainee Work Sheet 



MICRO TEACHING 



Micro-Tcaching o valuation of ^ ^ 
v;'hau tihout group involvenont? 

Suggestions for improvement; 



,w about the reference and visual aids used? 



Sugvgostions for iraprovoment ; 



Obscrvw^,tions and suggestions about; 

poise mannerisms 

eye contact „ , . voice 

Whet about re-^enforcement of trainee responses? 

SUwggestions ? 

V.'nat v/as the objective? 



the objective achieved? Yes No Explain; 

Additional comments t 
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aide 
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'..'hit trainee feels that a teacher should bsHov©« 
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war.v.th toward the chridren 
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OEfICE Of EPyCAllDN 



WI5 DOCyWENI HAS BEEN REPBDPUCED EXACIIV AS RECEIVED FROM IHE 
PERSON OR OfiOANIIAIJON 0RI6INAIIN6 II, POINIS Of yiEW OR OPINIONS 
SIMEP PO NOI NECESSARIty REPRESENI OfflCIAl OFFICE Of EpyCAllON 
POSIIION OR POIICY, 
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TEACHER AIDE TRAINING 



TEACHER AIDE 
Instructor Guide 



Introduction 

7h© instructor in the New Start Teacher Aid® Program accepts a new type 
of instructor role. The Teacher Aid© instructor will serve as a guide and a 
rescurc© person rather than an information giver and typical classroom jnstruc-' 
tor, The instructor will share in the development of a learning group that will 
investigate/ rasearoh/ discuss / teach and learn. The instructor will not need 
to foe one step ahead of the trainees in the book; rather / he will need to be 
ready to offer assistance to the group when called upon. 

Inasmuch as the Teacher Aide instructors are coaches that have only a 
limited amount of training/ they too will be learning with the trainees. They 
will need to meet with their instructor (supervisor) to learn more abcu: group 
process and the Teacher Aide Program. Instructors will need to do research , and 
hold peer groups to perform their task of helping the trainee group progress. 

Instructors will need to be familiar with the New Start Life Skills Curriculum 
and with the content material of the Teacher Aide Trainee Quid e as well as the 
material in this Teacher and Inwructor Guide . 

A special prooese training course and materials are provided through the 
Nev/ Start Instructor Training Manual which is a one-week training course for 
instructors using New Start Curriculum. 

The challenge of being on the growing edge of a new field should inspire 
instructors to perform beyond the expected. The training that is being developed 
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will have wide effects on the traditional instructional systems. 
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TRAINING OUTLINE 



CONTENT 

I, Duties of Taaoher Aide, 

'2 , Duties and skills oom* 
pari son, 

3 , Reality test duties and 
skills needed to perform 
duties # 

4, Information on duties 
for referenoe , 



Pfff fw« fmm 



PROCESS _ 

1 , Discuss methods for 
oollection of informal’ 
tion on duties of teacher 
aides . 

2 , Make committee assign'- 
ments on data collection. 

3 , Make up duty list and 
identify skills needed 
to perform duties . 

4. Discuss task assignment 
process and critigue 
ability to work together. 



OBTECTIVES 

1 . Identify teacher aide 
duties , 

2 . Learn how to collect 
meaningful information . 

3 , Use reality testing 
methods in data col- 
lection . 

4, Understand critique 
methods in task as- ■ 
signments , 



I, Discuss and List Teachers' Duties, 

The instructor should hold a group discussion as to what a teacher does 
during a school day. A list should be made and kept. The list may be 
divided into duties that are typically "housekeeping" / those that are 
"clerical" / and thos® that are "instructional". 

II , Compare Duties and Skills Needed, 

The instructor may us® th* 4 ;' %hovo ]ist as a basis for having trainees 
identify skills they already possess. Trainees can prove helpful in 
identifying these skills in each other. Have the trainees check the 
completed duties list as to the things they now can do. The instructor 
should positively reinforce trainees that they are already able to do 
many things . 



ier|c 



1 






The trainees should disouis ways of obtaining information relative to a 
teacher's day. The group could forrA a committee to contact schools for 
visiting classrooms. Discuss how and v/hat tasks may be assigned to 
different trainees. 



1 
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PHASE I 
S. REJJiTE EF“ 
FECTIVELY 
WITH CHILDREN 
Instructor Guide 



TRAINING OUTLINE 



COITI-NT 



PROCESS 



OBJECTIVES 



with ^ 






•J- i... .!• 

Vi * V 



;;oints cut sirriliari-- 
tioii Lctweon children. 



identification of simW 
Icirities and diffaronoes 
of children . 



r.xpononces wawj 
children that show dif™ 
fere nc e s between 
cnliclren . 

3* Physical differences In 
chilcu-en. 

4, Ohciracterlstics of 
chiidran» 



7 

y 



3 



Movie of children that 
demon strate s i nd i vidua 1 
difi'eronces , 

Make up list of typical 
characteristics of 
children . 



7 

^ # 



3. 



Understand the dif- 
ferences and similari- 
ties of children, . 

Talk openly about ex- 
periences vdth children 

Research information 
on differences of 
child ran , 



4, Develop methods for 



data oolieotion. 



4 



Review materials on 
ohildran's charaoteristics . 



«!# ♦«» 
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I* Discuss Similarities of Children, 

If parents are mambars of the group / any discussion of children can 
prove to be a lively one. The instructor may use the blackboard to 
list similarities as they are described . Trainees should decide on one 
or tv/o words as being descriptive. The trainees should make and keep 

j , ^ ", ' 

their own lists of the similarities or cluNuen. 

I * ’ 

II, Discuss Differences of Children, 



Children differ / even as adults differ. Trainees have already noted 
the differences among themselves y and may use these same differences 
as a basis to discuss the ways in which children differ. Lists should 
also be madSy as above/ keeping them short and descriptive. 
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The mental, physioal, and emotional differenees of ohildren should 
be discussed , 



Shov/ Movies. 

The instructor should reinforce the knowledge that children differ by 
snowing movies, A list of films may be obtained from local agencies 
and o lilm such as "Lord of the Flies" shown, Trainees may have home 
,**ovi0s of their children that they would like to show. 

Alter any film, a discussion and orltique should be held. 
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0 , WORK HAR-- 
MONIOUSLY 
WITH STAFF 
Instructor Guide 

TRAINING OUTLINE 





GOXTENT 


PROCESS 




OBJECTIVES 




Present understanding of 


1 , Discuss present under- 


1. 


Understand the basic 




concepts of education. 


standing of concepts of 




coneepts of the eduoa^ 






education. 




timal process. 


2. 


Compare present under- 










standing of aducational 


2 , Review reference ma- 


2, 


Utilise basic educa- 




process with re fore np# 


terial on education and 




tion concepts in the 




material on education, 


compare with results of 




training program. 


3. 


Education as a tool. 


W ^ UjI A? # 


3, 


Appraciata the role of 


4 # 


Modem education pro- 


is utiliiad to improve 




eduoation in the 
community* 




cess. 


the community, 

4, Develop a list of basic 


4 , 


Design a reference 
list of educational 






iducatlonal ccncepti, 
S , Critigue the group and 


5. 


ccncepti , 

Identify the role of 






discus i the role of this 
group in the training 
prcoass , 




the group in the 
training process. 


L 


mm ir"* Mif '*"* •<?* tmt 

Discuss Basic Concepts 


of Eduoation . 








The instructor should ha\ 


r® trainees disouss concepts; or 


their 


' ideas, on 



what they think education is all about. 

I 

A. Who should have an eduoati'en? 

B* Who should pay for education? 

C. What should education do for a person? for a community? for a nation? 
II. Review Reference Material. 

The instructor should have trainees review reference material and relate 
it to their views on what education is all about. How do the trainees' 



vi6¥/s oompare with thos© in 



a? What 



trainees 



m . Make List ©f Eduoational Oonsepts, 

Trainees should make a list of their own basic educational concepts . 
The instructor should serve as the reality tester as to whether these 



rr.ay be valid, or reasonable. 

IV, Discuss Community Application. 

Hold a discussion on the ways in which a community may, may not, 
benefit by the education of its members . 



V, Discuss. 

The instructor should now give pause and direct diicusiion as to what 
the trainees as a group have been doing. 

A. Hovs^ have we functioned as a group? 

B, Has our training been effective ? 

0. Are members cooperating for mutual benefit? 
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D. USE POTEN- 
TIALS OF SELF 
EFFECTIVELY 
Ini trust or Guide 



TRAINING OUTnNB 



CONTENT 



1 » Individual oontributiong 
to tho job. 



1 , 



2 , Talent profile # 



jp an inventory 
of talents that would 
oontribute to being a 
taasher aide-. 



1 , Appreoiate personal 
talents that would 
oontribute to being a 



3 , Contribution of per- 
sonality as teaoher 
aides , 



2, Discuss the role of per- 2, Understand the role 
sonality as it relates to that parionality plays 
being a teaohar aide . -in being a teaoher aide , 



4 , Invontory of talents and 3 , 
charaetari sties , 



S, Bringing personality to 



Make up a list of ad- 
mired oharaoteriitios 
and talents that would 
help a trainee to be a 
teaoher aide , 



3. 




present skills 
talents to those 
as a ti^oher 



4 * 



Make up a talent profile 
that would indloate 
talents traintei could 
oontribute to being a 
teaoher aide. 



I, Discuss Talents, 



The initruotor should have trainees discuss talents and what they are. 



Guide the discussion around talents as natural abilities that can be cul' 



tlvated or improved upon. 

r 

A, “What talents / abilities/ will be of help to a teacher aide? 



B, What talents can be improved to help in being a teaoher aide? 

, 1 

C, W“hat talents will be improved by being a teaoher aide? 

Discuss Personality Oharaoteriitios , ^ 

The Ins'fciructor should have trainees discuss personality characteristics 



and what they are, A charaoteristio is a distinguishing feature/ and 
makes a person uniquely himself. 












A, May personality oharacteristios fee both physical and n©n«physical? 

B» What oharacteristios vv^ill help a teaoher aids? 

. List Talents and Personality Characteristics, 
ino instructor will find that the discussion of both talents and personality 
characteristics will overlap. Have trainees make up a list, combining' 
both, which would represent an ideal teaoher aide. Have trainees include 
in the list all those traits that they could admire in a teacher aide , 

Make Talent Brofile, 

osliig the aoove list as a guide, have trainees make up their own Per~ 
sonaiity F^oflle, The instructor should be positive in reinforcing trainees 
in the talents they do have, Encourage traineei to reinforce each other 



as to abilities. 
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Initruota’ Guide 



CONTENT 



PROCESS 



1 « Past experianaas in 
school » 

2 , Tho rolationihip of . 
school and community , 

3, Cultural eeti in aducs- 
tional systems, 

t 

4 , Parent- child" c ommunity" 
school raistionihips , 



1 , Group discussion re- 
garding past ixpariancai 
with schools and iohool 
parsonnal , 

2 , List th® probable rala- 
tionships that axist 
between the school and 
the community, 

3 , Diicusi and investigate 
methods to research the 
relationship between the 
community and the sohool* 

4, Oarry on risearch to dt" 
termine the relationship 
that eKlsts between the 
school and the o ommunity, 

5, Discuss the cultural va- 
riations as to how certain 
families see the sohool. 



1 , Understand the impact 
of the school on the 

0 ommunity . 

2 , Appreciate the need 
for community and 
sohool relationship , 

3 , Develop an under- 
standing of cultural 
influences that affect 
hew families relate to 
school iystems , 



I, Discuss Fast School Experiences 

The instructor should have trainees discuss their past relationihips with 
community sohools. This may be either as a student or as a parent of a 

I 

student. 

A, Have trainees ever been asked, by sohool personnel, to visit the 
sohools ? 

B, Have trainees ever attended open house at school? 



C, Wore trainoes ever asked to sohool about a disQipiin© problem of 
their child ? 

D, When trainees were at the schools how did the personnel treat them? 

E, Wore trainees satisfied with treatment by local school personnel? 

II. List School- Community Relationship. 

The instructor should have trainees make a list of what they think the re- 
lationships are between school and community. 

A. Who gives out information regarding school activities? 

B. Who contacts the parents regarding their children, and how is it done? 

0, Is there an organization including both school personnel and parents? 

Does it rneet regularly? 

D- What are the names of the school offioiali? 

HI. Do Research Into School- Community Relationships. 

The inst uGtor may use the above list as a starting point to research the 
relationships that exist between school and community. Ti'ainees should 
decide among themselves who will visit such persons and organizations as 
the school board, the principal, the parent- school group, the superintendent, 
etc. After research and visiting, trainees should report their findings to the ■ 
group and discuss them. 

IV. Discuss Cultural Variations. 

The instructor should have the group discuss the differences in the way cer- 
tain families view the sohool. Is there a difference in the way persons of 
different cultures accept the schools ? Do all cultures place an equal value 



on education? 
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A, UTILIZE TEA- 
CHER AIDE 
SKILLS 

Instructor Guide 

TRAINING OUTLINE 



CONTENT PROCESS OBTECTIVES 



Design training methods . 1 . 


Develop a training out- 


1. 


Accept responsibility 




line to match the speci- 




for training . 


Develop training outline. 


fic skills needed by 








teacher aides: 


2. 


Design training course 


Select content material. 


a. Methods of instruc- 




in teacher aide skills. 




tor. 






Teacher aide specific 


b. Items to be included. 


3. 


Work as a group to 


skills . 


c. Depth of understand- 




learn teacher aide 




ing needed . 




skills , 


2. 


Make committee or 


4. 


Accept feedback on 




trainee assignments. 




what individual skills 

/Si 


3. 


Group diaoussion on in- 
dividual ability to learn . 






4. 


Ranking on skills needed 
bv 








Us..' ICi X i, OJL m 







I* The Trainees Develop a Training Course. 

The trainees should develop their own training subjects and course. As the 
result of their identification of the skills needed by a teacher aide, the 
trainees should now know in what areas they need instruction. The train- 
ees should go over the list of skilj,;: , and rank items from the most im- 
portant to the least Important that need to be learned. 

II . Organise Committeos. 

The trainees may develop committees to teach each other the skills needed. • 
WTien outside instruction or help is needed, the trainees can be supported 
by the instructor as to identification of specialist. 





The traineai need to gee thernselvei as ready to teach and learn. Following 
the ranking^ disouss with the trainees the importanoe of willingness to learn. 

A, Are the trainees ready to learn? 

B, i^*re the trainees ready to teach each other? 

C, What is their feeling about the ranking? 

Outline the Training Material. 

A complete outline should be developed, which would include all the ma- 
terial and skills for the technical education of the teacher aide. This 
outline should be based upon the data collected by the trainees and their 
ranking as to importance. 

If possible, a teacher aide could be called upon to reality test the outline. 
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B, RELATE EF- 
FECTIVELY 
WITH CHILDREN 
Instruotor Quid® 



CONTENT 



TRAINING OUTLINE 
FROCEgg 



1. Rec 
fer 


sognize individual dif- 
ences in children. 


1 . Develop a method for 1 . 

identification of indivi- 


2 . R©« 

feri 


;pect individual dif- 
ences in children. 


dual differences in 
children . 2 . 

a . What can be ob- 


3. Utl 


lize individual dif- 


served . 

b. What can be mea- 3. 


fer< 


ence information on 


sured . 


obi 


serving ohildren. 


c. What is the environ- 


4 . Cri 


terla for measurement. 


ment needed for ob- 
servation. 4. 



OBJECTIVES 



individual differenoes. 



culty of being a parent. 



vironmentai influenoea 
on children. 



technique a for observ- 
ing children. 



2. Discuss the influences 
that affect the behavior 
of children. 

3, Discuss the responsi- 
bilities that are associat- 
ed with the raising of 
children. 



I. Develop Method of Identification. 

Trainees have already discussed "what** the similarities and differences of 
children are. The instructor should now have trainees discuss **how" they 
will tell the differences in children, when the trainees are teacher aides. 

t f 

Have trainees discuss what knowledge they already possess as a basis fer 

identifying differenoes. Examples; their own childhood; their own ohildren; 

friends and neighbors ohiMren, etc. 

» 

A, Wliat can be learned by observation? ^ 

B. What can be learned by comparison? 



o 
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C, Would it b© hfelpfui to keep a aauy aiar/V w.ny? or why not? 

D, What is availabl© as resource? (such as child guidance books) 

II , Discuss Behavioral Influences. 

The instructor should have the trainees discuss what influences the be^ 
havior of children. Numerous things will come to mind, 

Examplas: environrnent, health, brothers and sisters, mother love, father 
love, death of faraily member, moving, rivalry, talents, etc. etc. 
in. Discuss Responsibilities in Raising Children. 

All of the previous discussions concerning children may be used as a basis 
for the discussion by the trainees on parental responsibility. 

A. What does a parent owe a child? 

B. What does a child owe a parent? 

0, What does a teacher owe a child? 

D. What does a teacher aide owe a child? 



/4 






PH4SE II 
0 . WORK 



TRAINING OUTLINE 



WITH STAFF 
Instruct or Guide 



CONTENT 



OBTECTIVES 



1, The Educational back* 
ground » 

2, The Frofessional ©du"^ 
oator's experience. 

3, The Professional edu- 
cator and the Educa- 
tional system. 

4, The changing school 
system. 



1, Discuss the progress of Appreciate the struggle 

education^ and why changes of education, 
have occurred . 



2 , Understand the impact 

2. List the various experiences training has on the 



professional teachers go 
through before teaching. 

3. Discuss the relationship 
between the professional 
teacher and the educa- 
tional system. 



professional teacher. 

3 . Understand the dif- 
ficulty of changing 
an educational system. 



5 . The challenge of edu- 
cation. 



. Discuss the Progress of Education. 

A discussion should be held on how educational demands are different today 
than they were years ago. Trainees may provide examples from their own lives ^ 
in relation to job demands. 

— A. Do trainees need more education today than their parents did? 

B. Do trainees want their children to have more education than they had? 
Why? 

C. Do jobs today demand more education? 

D. Are there more schools today than years ago? 

II. List Professional Requirements for Teachers. 

The instructor should have trainees discuss and list what it takes to be a 

teacher. The instructor could have a teacher as a resource person to tell the 
group about his or her requirements to be a teacher. 





A, How muoh sohoollng muit a toaohor have? 

B, Do@i a taaohtr prsotioa tsaohing bafora doing it a§ an aj^part? 

0, What parsonality raguiramanti muit a taaohar have? 

III. Diiouss Taaohar-iSohool Relationship, 

Trainaei may not have given mush thought,, before this, about what the ’ 
relatlonihip should be between teaoher and ishool, Hava trainees diiouss 
what they think an Msil teiohir*iOhool riiationihip ihouM be, 

A, Should the eduoational setup aot as a parent llgure to the taaohar? 

B, How mush help should the teaoher expect? 

0, Should the teaoher be loyal to the educational system? 

D. Should the teaoher make any changes in the eduoational system? 
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PHASE II 
D , USE POTEN- 
TIALS OF SELF 
EFFECTIVELY 
Instru'Otor 
Guide 



CONTENT 
1. Using talents , 



Development of present 
talents that would help 
on the job as a teacher 
aide. 



^ ^ m tm m 'm m ^ ^ 



TRAINING OUTLINE 
PROCESS 

1, List the various talents 
that are used in dealing 
with children, 



2 , Work out a plan for de- 
veloping present talents 
naedad for working with 
ohlMran , 

3 , The Group commitment 
to talent development. 



QBTECTIVES 

1. Commitment to im- 

proving 'talents 
that relate to the 
job of being a 
teacher aide . 

2, Use present talents 
to help other train- 
ees learn new skills. 



3 , Identify talents and 
gualities that could 
be used in working 
as a teacher aide# 



L Using talent § with children# 

The particular talents cf trainees in working with ahlldren may be their 
molt Important talent# Trainees can gain ielf-Gonfidence by aiiooiating 
their present talents with those needed In wafking with ohildren# 

A# Problem solving skill# 

B* Loving ohildren. 

« * *. i • 

G. Understanding ohildren' s needs. 

D# Concern for child development, 

The trainees should develop an in-depth list of skills they now have in 
dealing with ohildren. What additional skills are needed? How do 
teachers increase skills? 



II. Gst a eemmitmant. 

I 

Trainee i need t© make a ooramitment t© the training prograra, 

A, Willingnesi t© learn. 

3, Help others. 

C . Stay in the program , 

D. Apply self, 

E . Other . 

Rank order of the trainee group as to their oommitment to the teacher 
aide training program, Disouss the ranking. This session could be 
vide© taped to help trainees see how they handle the ranking of ©ora-- 
mitment. 



/i 
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PHASE II 
E, RELATING 



EFFECTIVELY 
TO THE SCHOOL 
AND COMMU- 
NITY 

In struct or Guida 



TRAINING OUTLINE 



CONTENT 



L Conditions in the commu 
nity that affaot school 
operation . 

2. Pressures in the commu* 
nity that affect school 
curriculUiTi, 



3. Parent organization's 
role in the school sys- 
tem. 



PROCESS 

1. Discuss the conditions 
in the community that 
could affect the opera- 
tion of the school. 

2 . Develop a model of a 
community group that 
would support a good 
educational system. 

3 . Define the role of the 
professional teacher in 
the Parent organization 
of a school system. 



OBTECTIVES 

I 

1. Understand the 
community impact 
on the school system. 



2 . Appreciate the teach- 
er' s role in the Parent- 
School Organization . 



3 . Utilize information 
regarding Parent 
organization to relate 
to school, community 
organizations * 



I. Discuss How Community Affects School. 

I 

The trainees have previously discussed the relationship between school i 

and community. This discussion will probably already have overlapped into 
the "how and why" of the influences of the community on a school. 

A. Does the community support its school? 

B. Does the community have sufficient finances to support good schools? 

C. Do those people without children give support to the school? 

D. Does a transient population provide a good background for a good school? 

Ili Develop a Model Support Community. ^ 



The instructor should havo trainees list all of those things which they believe 
a community should have, to support good schools. What should an ideal 
community do in order to support its schools? 
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in, Th© traln@©i should diiouii th© rol© of th© profosiionai ttaohor in th© 
Parant-Sohool organisation, Train®©© ©hould invit© r©$ouro© p©rsonn@i 
to speak to the group suoh as an officer in th© organisation, a t@aoh©r, 
a member of th© sohopl board. 
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TMININS OUTLINE 



PHASE m 



A,. UTILIZE 




Initruotor Quid# 



CONTENT 



FROOBSS 



1 # Variation in 

skill dav@lopmant . 



L Dovelop an inventory 
of skills aaoh trainee 
needs to improve. 




measuring tools to 
determine progress. 



2, Skills and motivation, 2, Develop a measuring 



2. As sooiate learning 
with teaohing. 




skills needed/ to pro-- 
vide trainees a method 



of follovring progress. 

3 . Identifioation of skills 3 . Make up a ‘list of the 3 , Aooept responsiblM 



L Develop Skills. 

The iniiTuotcr ihouM itrvi m the reality teiter for the trainee input of material. 
The traine# will need to be oonfronted regarding his oourse input, To develop 
skill in the trainee/ the trainee needi to know when he is doing well or poorly, 

' ' * f 

The Instruotor oan direot tne trainees to give feedbaok after eaoh session, 

II. Organise* 

The trainees may have diffioulty in organising the training oourse, The 
instructor/ by oalling in outside help in the organisation of the course , will 



As the oourse is developed the instruotor will need to keep the oourse moving. 
Trainees may not be able to keep up with the schedule they have planned. 



naaded . 



skills trainees have 
that matoh those needed 
on the job. 



ity for helping others 
to learn . 



4. Skill Bank Inventory, 



3, Emphasis on use of 
learned skills. 




support learning by helping when helping is also teaching 





The initruotor should oh®ok with studinti and oommittee to mike iure they 
will be ready’ when it is thiir turn , 
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B, RELATE 



EFFECTIVELY 
WITH CHILDREN 



Initruotor Guide 



TRAINING OUTLINE 



PROCESS 



OBTECTIVES 



1, The probiems ohildren 
bring to iohool. 



1. Disousi the problems 
ohildren may have in 
■ the school system. 



i. Observe children/ 
in' order to develop 
techniques for 
making pre d ic t i on s . 



2 , The Problem and 




3, Emotional and Behavior noting children's 

problems affect the sohool behavior , 
program , 



observation form for 



2 , Develop skills in 
observation . 



3 . Understand behavior 



4. Identification of symptoms. children's behavior. 



3 . Visit a school and note 



variations of child-- 
ren. 



0, The association of children 4. 



and stress 



Report on observation and 
note variations and changes 



I* Diicuss Problems of Sohool Children. 

Children do not all adjust to sohool in the same way, nor do all adjust to school. 
The instructor should have 'trainees discuss what the problems are that children 
may have in school. Are there things that are problems to some children and 
not to others? Discuss both physical and non-physical problem.s. 

II, Develop Observation Form. 

t r 

Have trainees list what they believe to be problem behavior in children. How 
do different children respond to different problem situations? Could one teach* 
er consider certain behavior a problem, and another teacher not consider it a 
problem? 



Ill, Note School Children's Behavior,. . , 

While on a visit to a school have trainees observe children as to possible problem 
behavior. Trainees should use the observation sheet to check the behavior of a 
child. The instructor could have two or more trainees check the behavior of the same 



shild and eomparg th@ir obitrvstioni latsr. 

Group disou^sions as to findings should follow all class visitations » Th@ 
instructor should have train#® s discuss whether they agr#® on certain b#*- 



havior being a problem. 
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PHASIC iu 
0 , WORK HAR- 
MONIOUSLY 
WITH STAFF 
Initru0t©r Guidt 

TRAINING OUTLINS 







j. Typical ©lamtntary 
achool organization. 

2, Doiign of ©lomintary 
iohool . 

3 , EKpaotationi of prO” 
foiiional toaohori 
of taaohar aid© a , 

4, Tiaohing ra©ohanio$. 



1, Analyz© a typical 
©l©m©ntary achool 

in tarmi of organization 
and function, 

2, Doiign a floor plan for 
a typical ©l©m©ntary 
achool. 

3 . Hav® a vign©tt© on th© 
©Kp©ctationa which pro- 
ftaaional t©ach©ra have 
of teacher aide a . 

4 . Lift the aupport aer- 



1. Underatand how pro- 
feaaional teachera will 
view teacher aidea. 

2 . Appreciate the aupport 
the achool offers to 
the claaaroom teacher. ■ 

3 . Cope with th® achool 
organization as it re- 
lates to being a teacher 
aide . 



vicea neceaaary for 
a teacher in the claaaroom'. 



4, Develop akilla in work- 
ing with profeaaional 
teachera . 






I. Analy^i a School aa to Organization and Function. 

i 

Not ail ichooia are alike, and they will differ in organization and function. 

The instructor should have the trainees diaouas and analyze what they believe 
to be a typical elementary achool. Have the tralneea make an organization chart 
of school personnel, including school board, principal, teachers/ achool nuraea. 



janitor , librarians , etc . 



Make a list of the functiona of all the personnel that are needed in this typical 
achool. What are their principal duties within the achool setup? 

II . Make Rough Sketch of School Floor Plan . 

The traineea should already have visited several schools and would have an 
idea of the rooms used in the school. The instructor should have trainees 
make a rough sketch of what a floor plan of a achool should be like . Have 




them uit iithir blapkbosrd or uit individual ikttohfi, Tht tminioi may 
uia tha abov® list of sohool funotions as to what is noidid in a sohool 
floor plan , 

III, Vifnatt® on Taaohar Aid© Eicpaotationi , 

Th© instruotor should follow th@ form for Vign©tt® in th© Life Skills Ourrioulum , 
Th© instruotor should us© proftssional taaohars along with th© trainois. 

A, What dots th© t©aoh©r ©xp@ot of th© aid©? 

^ B. Whatdoos th© aid© ©xp©ot of th© t©aoh©r? 

IV. List Support S©rvio©s , 

The initruotor should have train©@s list tk© neooessary support servioes that 
a profeisional teaoher needs in order to give good olassroom performanoe, 
Bscampie; olirioal, administrative, health, finanoial, library. 





N@witart 



PHASE m 



Inf trustor Quid© 




PRQCliS 




, Mioro teashing with 

vid@0 tap© f 



2 . The trainee aontrihutei 
to initruotion , 

3 . Content and prooeii o2 
training , 

4. Awareneii of inttruotor 
irapaot , 



information on ikilli 
needed bf Teadher 
l#0”' 



2 , Trainee i sritigue 
eaoh other' i olaii 
demonitrationi , 



3 . Trainee i 




oriteria for oritigue . 



4, Diiouii the tmpaot of 
the initruotsr m the 
olaii , 



If Learn to Uie video 
tape , 

2 * Qive and reoeive feed-^ 
baok on teiohing teoh« 
nique . 

3 . Develop eonfideno© 
in working in the 
olaitroom, 

4 . Develop eritigue skill i f 



I. Video taping of frilneei* Preientatlonf 

The initruotor will hive eioh trainee give a preientation before the group, The 
trainee may use varioui topioi as outlined in Phaie I, Theie preieilitioni ihould 
be video taped by inother trainee for playbaok. 

II. Critigue of Preientation, 

The video tape of traineei' preientationi will be played baok. Traineei will 
oritlgue eaoh otheri' group preientationi , Theie trainee preientations and 
the oritigue are done to help tho trainee develop skill and oonfidenoe in himielf 
in the olaiiroom. Traineei will find that they will develop a ikill in doing a 
a oritigue of one another, 

III. Diiouii Initruotor Impagt, 

The initruotor by now hti progreiied far enough to benefit from a diiouiiion of 
his part in the group. The initruotor ihould enoourage traineei to disousi how 
they feel about him as an initruotor, Thii diiouiiion ihould be followed by one 
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stud anti , 










N©wSt®2*t PHASE III 

1 , RELATE EFFBG- 
TIVILY WITH 
SCHOOL AND 
COMMUNITY 
Initruator Cuidt 



TRAINING OUTLINE 



PROCESS 



QBTICTIVES 



L Diiauii tha ahcingaB mada 
in tha ishool iyBtam ai 
tha ria'ult of par ant prai* 



1, Undaritand individual 
infiuanoai on tha 



CONTENT 

1, Chang a i mad a in tha 
iohool ayitam ai tha 
rasult of oommunity 
aotion , 

2 , Community raiponii- 
bility for aduoatlon . 

3 , Rola of tha taaohar 
aide in tha tradition- 
al iohool iyitam and 
hii ralationihip to tha 
oommunity , 

4, Tha taik of tha taaohar 
aid# in ralating to 
oommunity parants . 



aura , 

2, Disouii tha trainaai' 
pa it partioipation in 
iohooi-ralatad groupi , 

3 . Lift all tha f upportiva 
rolai tha taaohar aide 
may taka in tha oommu- 
nity, 

4, Diiouii tha parant- 
aKpiotationi of tha 
taaohar aidai ♦ 



iohool syitam, 

2. Davalop rolai that 
would support tha 
iohool iystam, 

3 . Undaritand the faal- 
ings of parants toward i 
tha iohool iystam. 

4. Trainaai ara oonoarnad 
about how parants 
saa tha iOhool iys*^ 
tarn . 



I. Diiouii tha taaohar 
aida oKpaotation of 
tha parant. 



I. Diiouii Effaot of Parant Prasiura, 

Tha instruotor should hava trainaai diiouii tha influanoa of parantal praiiura 
on tha iohool. Trainaai may hava partioipatad in making ohangas in tha iohool# 
What things oould ba ohangad as a result of paranti' wishas? 

' A, Could oourii oontant ba ohangad ? 

B, Could naw iohool building ba gottan? 

C, Could salarias ba raisad? 

D* Could grade reporting iystam ba ohangad? 

Where would parents hava to aKart pressure in order to make their wishes known? 
Would it ba to the sohool board? The principal ? The parant-iohool organisation? 




II ♦ Taaahar Aida in tha Community, 

Th© trainaai should disouss how muoh thay should purtioipata / is tiiohar 
aidai/ in sohool and oommunity groups. What organizations, if any, should 
they attand? Tha taaohar's aida will hava diraot oontaot with ohildren during 
many hours of tha day, How muoh oontaot should tha taaohar's aida have 
with tha parents in a sohool-" parent organization? 
in. Disouss Parent Expaotation . 

Tha parent has oartain axpaotations of aaoh parson that has any ra span sib ility 
for hii or her ohild. The instruotor should have tha trainees disouss what a 
parent will probably eKpeot of a taaohar's aide, and what a parant has a right 
to expeot, 

a# Should the parant eKpeot a taaohar's aide to give his ohild fair treatment? 

b. Should the parent eMpeot the aide to give love to his ohild? 

0, ihouM the pirent eEpeot the aide to help his ohild learn? 

d. Should the parent enpeot the aide to use good language around his ohild? 

The instruotor should also have the trainees disouss what they eKpeot of the 

« 

parent* The same guestions may be re'^f/orded and asked by the aide of the parent. 







4 * 



k, UTILIZE 



Initruc3t©r Quid© 



THAmma outline 




1 * The work of th© t©©oh©r 
aid © . 



Traineei t©aoh ©loh other 1. Utili^© ikilli needed 
tesoher aide ikilli, by teaohsr aidee. 



2, The prooeii of initruo" 
tion , 



3 , Learning and tooli for 
teaohing, 

4. Utilizing tool© for 
learning. 



2 , 



3 , 



4, 



Train©© i ui© reiouroe 
people ai neoeiiary for 
in itr notion , 

Train©© i reality test their 
ability to give and reoeive 
initruotion , 

Train©© i develop method i 
for tranifering and utiliz"' 
ing information. 



2 , Teit teaohing teoh* 
niquii . 

3 . Work ai a group to 
teach each other 
ikilli . 

Ui© good teaching 
techniguei , 

5 , Learn how to ui® re-- 
iource peopi® in in*^ 
itruction , 



I* Oontinue Training Teacher Aid® i , 

Ai the CQurse oontinuea, the itudenti should accept more and more re^ 

. / 

iponiibility for their training. The initruotor should give little support. 

« 

When failures do occur, the instructor should point out what would 
happen if they were in school as a teacher aide. 



n. Ui© Resourcei. 

The instructor should help trainees identify technical issistanc® Ihit 
could help them with training (i.e . , school nurse that could initruit 
in school first aid; legal and physical assistance program). Thesi 



Goursii may n§@d to be h@ld at night for the oonvenienoi of the initrue'* 
tor. Help tralneii be oreative in their initruotion methodg by asking 
"ii this the best method of preseiiting this material?", 

Use What is Taught. 

The instruotor will need to provide opportunities for trainees to use what 

I 

they are being taught. When possible/ trainees should be used in other 

« 

Newstart groups as an aide or instruotor on speeifio material. 

Develop On the Job Training. 

The most important learning will take place when the trainee has the op- 
portunity to praotiae what he is learning. Develop "on-the-job training 
programs" for as many trainees as possible. These need not be in a 
public school (although it is best), but explore other possibilities. 



Initru@t©r Quid# 









I.. Behavior ohang® and 
modifloation » 

2# The oonoipt of diioi* 
pline* 

3 * Motivation and beha- 
vior* 

4, Obtirvation/ progrim/ 
and ohango. 



_ 1, Lift ohiMrin'i beha- 
vior that would ni®d 
modifioation » 

% » Lift mithodi of mo- 
difioition . 

$ , Diiouji th® rol® of 
motivation in ohang- 
ing bihivior, 

4# DiiOUii loving ohil- 
dr®n and not liking 
behavior . 



L Undiritand thi 

problemi of ohildren. 

4 

% , D @ V® 1 op m® th od i of 
ooping with ohildrtn'f 
bihivior problemi . 

3 , XJtilig® information 
and skilli in deal- 
ing with ohildren 
with problimi , 

4 , Develop a baokground 
for undiritanding ntidi 
of ohildren. 



i , Develop a liit of 
poiiibl® enoownteri 
witii ohildren ai 
behavior problemi 
and whit oould b® done , 



I. Liat Behavior Nieding Ohingi, 

k$ trainees oontlnue to observe ohildren/ they will beoome more skilled in noting 
behaviorial differenois. The instruotor should have the trainees now disouss 
which types of behavior they’' think' phoul4 be modified or ohanged. Do all train- 
ess agree as to which types of behavior should be ohanged? 

II. List Methods of Changing Behavior, 

We have all at some time tried to ohange the behavior of another person. Have 
trainees discuss ways in which they have tried to change or modify another 
person's behavior* How iUGGessful were the trainees in making any change? 
Examples; 

A. Changing behavior by using disoipline* 





B. Changing behavior by ufing iugg®iti©n. 

C. Changing bihavior by uiing involv@m<ant in diffir@nt iituationi, 

D. Changing bshavior by txampli. 
ni. Discuss Motivation. 

The instructor should have the traineei discuif the role of motivation in 
changing behavior, 'What makes a person change? What makes a person 
want to change? Is it possible for a person to change without becoming 
involved as a participant in the action? Is it possible to change behavior 
without wanting to change? 

IV. Discuss "Love" and "Like". 

The trainees should discuss whether there is a difference between "loving" 
and "liking" . is it possible to both love and not like a person at the same 
time? Trainees should ask themselves the question if they could/ as teach-^ 
ers' aides / love a child while at the same time not like the child's behavior. 
Would it be more helpful to the child if the child is loved in spite of his 
behavior? 

The instructor should have trainees give eKamples from their ov/n lives / 
or from the observation of children/ in which they have loved a child but 
not liked what the child was doing. Have trainees discuss what could have 
been done / during situations that they describe/ to haye changed the child's 



behavior. 




PHASE IV 
C , WORK HAR- 
MONIOUSLY 
WTH S^APP 
In®tru0t§r Guid§ 



CONTENT 



TRAINING OUTLINE 




1, The Sohool Syitem, 

2, R©lationahip of gradei 
and syattma of achool. 

3 , The educational organi- 
sation, function, and 
methods , 

4 , Coordi 
Education . 



1, Discuss with School Ad- 
ministration the organ- 
ization of the school 
system . 

2 . Visit various schools 

to learn about the 
system of education » 

3 . Research and report 

on the educational 
system; local to na- 
tional, private and 
public . 

4. Design an education 
system that would fill 
the needs of the com- 
munity . 



1, Understand the complex 

nature of the ichool 
system . 

i 

2 , Utilize research 
methods , 



3 . Appreciate the role 
of the school admin- 
istration . 



I. Discuss Organization of the School System. 

The instructor should have trainees obtain an organizational chart of the school 



system, listing schools from the local to the national level, including both 
public and private schools . Have a resource person , such as a school admin- 
istrator, visit the group and tell about the organization. How many schools are 

' 1 * 

included in one district, or ie ail in one district? What are the different 
divisions , and what are they called? 



II. Visit Various Schools. 

The instructor should have trainees arrange to visit various schools within 
their district. All the various levels of sohooling should be covered , including 



any nursery schools , colleges , or adult education classes . Trainees should 
report back to the group and discuss their findings. Were any private or pa- 
rochial schools included? Are they given the same ratings as the public schools? 



in. Dtiign Bduaiti©nal Syitim, 

Th@ trsinisg fhould hivi thoroughly riitarohid th@ oMifting iohool ryitom 
b@foro doiigning ono of their own, Uiing the information obtained^ the traineei 
ihouM diiign a iohool iyitem of their ohooaing, What would they add to the 
already exiiting iohool iyitem? Are there iohooli or olaiiei that are no 
longer needed ? 



t 



TIAIS OF SEIF 
Initruator ©uidt 



CONTE HT 



PRQOBSa 



1, B@ing ® ttiehtr, 

2« Awar@n©si of iffl- 
paot on ohildron. 



1, F.ank tha group ai to 1, 
liarning mo.it to laarning 
leait about baing a 
tiiohar aid a, 



Msk© aiisfimant 
of training gaini . 



3 , Giving and rtoiiving 
faadbaok . 



Diiouii thi ranking and 2. 
how m@mb©ri noad to 
ohang® . 



Ralat© ©ffsotivelY 
to group momberi . 



4, Th® magio of sorvioi 



3 , 



4. 



Rolo-play iituationa r©-- 3, 
garding ohildrsn: Tsaohar 
aid# ©noountari and Vid#o- 
tap© for ftadbaok . 

4, 

Diicuii why baing a t©aoh©r 
aid# ii important. 



Underitand impaot 
of ohildran during 
itr#ii iituationg. 

Reality t#it dedioation 
to b© ing a teacher-’ 
aid© . 



5 , Rank m©mb©ri on most cledi- 
oatid to b#ing a t©aoh©r aid© 
to least dedicated. 



I * Rank Group for Learning . 

Th© initruotor will now have th© trainees rank ©aoh other as to who has learned 
the most about being a teacher's aid©/ to those who hav© learned the least. 
After any ranking a disoussion should be held about the ranking. The instructor 
should ©noourage the trainees to talk about how they need to ohang© , and what 
they will do about it. 

II. Role Play Child- Teacher Aide Encounters 

Th© instructor should have trainees role play encounter situations between 
child and teacher aid®. These may be situations as discussed previously/ 
or ones the trainees may have observed while visiting classrooms. 

, EKamples: Student has been f ighting on the playground and the teacher's 

1 erJc 





aid® if Qu®iti0nin^ th® ohild ti t® why, 

» A ohlld rifui®! to piok up hii tray in th§ iun®h''roo_m , and ig 
r®qu®ft®d to d® io fey th® t©aah®r'i aid®, 

Roli- playing ihpuld fe® vidto tap®d for fotdbaok, 

III, Diicuii Importano® of Ttaohar Md®, 

Hay® trainiii disauii why feaing a ttaohar'i aid® ia important, 

A, Doii it giv® a purpoi® to lif®? 

B. Do@i it giv® -a dignity to lif®? 

C. li it r©warding ? 

D, Do you giv® sorvio® to your oommunity? 

IV, Rank Qroup for Dsdioation, 

Th® initruotor will hav© trainiii rank aaoh othtr a® to who ii the moit 
didioatid to fe®ing a toaoher aid® down to th® train®© who ii l©ait dtdioatid, 
Hav® trainiii diiouii th® ranking and how th®y f®®l afeout it, Diiouii how 
action is r®lat®d to didioation, Was th® train®© who was ratid high®st in 
didioation also th© pirson who partioipatid th© most? Do®s a d®dioat®d 
pirion alwayi feioom® aotivaly involv®d? 


















Ntwitart 



PHAb£^ av 
1 , EBmTE TO 



SCHOOL AND 
COMMUNITY 
InitruGtor Ouid@ 



trainino outline 




1, The Non^partiGipant 
view of aduoation, 

2. The Community 
Meeting, 

3. Conoept of Non- 
support, 

4, Analyzing Meetings , 



1, Design a gueitionnaire 
for Gommunity memhers 
who are not related to 
the iohool system. 

2 , Researoh views of 

community members 
regarding present 
school system, 

3 . Design a meeting ob- 

servation form for a 
oommunity meeting , 

4, Visit a community 
group , 

§ , Report to the Training 
Croup on observation 
of Gommunity Meeting 



1, Understand importanoe 
of involvement in 
learning and support. 



2. Utilize Research to 
plan programs , 



3 , Understand variationi 
in the role of the 
teacher aide, 

4 . Work with oommunity 
groups * 



I. Design Questionnaire . 

A community may have many members who are not actively involved in its 
school system in any way. The trainees should develop a questionnaire that 
they could use for information iTcgarding the interests of these people in the 
school system. Are the non- participants interested in the school system/ and 
if iO/ how muGh ? Do the non-participants feel that they should help pay for 
the local school system ? Many more questions should be developed on the 
questionnaire. 

II. Research Community Views. 

The trainees should use their completed questionnaire on the views of non- 
participants in the school system. The instructor should have trainees 
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guf ition mambtri ©f tha sommunity / ©r pirhspi i©ma ©f tbitr friandi and r©li 
tivai wh© ara n©n®'partj©ipanti . Tba trainaai f h©uld i*#p©rt findino'i 

ba©k t© tha gr©up . 

a, H©w d© tha viawi ©f ©thiff ©©mpart with thair ©wn a§ taaahar aidai? 
b , hm tha viawi ©f ©thari iimllar t© tha viaw® tha trainaai bald at tha 

t 

baginning ©f thi® ©©ur®a? 
ni, Daiign Maating Obiarvati©n fom. 

Tha initFU©t©r sh©uld hav© train©©® d©v©l©p an ©biarv'ati©n f©nn t© ba uiad 
whan attanding rflaating®. V/hat itain® ib©uld ba ©biarvad during a maating^ 
Attindan©©/ intarait/ purp©®a, purp©ia a©©©mpliihad/ at©, 

IV, Attand Maating , 

Trainaai ®h©uld viiit a ©©minunity gr©up and u®a tha ©bi©rvati©n £©rni thay 
hav© davalapad. Any gr©up maating in tha ©©mmunity will iarva tha purp©®© / 
iUGh a® a Hatary, City Caunail, Haipital Baard, at©, Tha trainaa® ®h©uld 



rapart thair ©biarvatian® t© tha graup, 




PHASE V 

A, UTILIZE TEACHER 



TRAININC OUTLINE 



Instruetor Guid® 



CONTENT 



QBTECTIVE 



1, Praetio® t@aeh®r aid® 
skills , 

2, Use skills to inorsas® 
skills , 

3 , Critique t@soh@r Aid© ■ 
skills , 

4, Be prepared to start. 

5, Assist each other to 
achieve competence, 



1, Practice teacher aide 
skill in actual classroom 
and school. 

2 . Practice teacher aide 
skills in simulated f it* 
nation s # 

3. Critique skills on the job. 

4. Simulate job interviews 
and other encounter sit- 
uations . 

5 . Rank and Rat® competence 
in teacher aide skills. 



1. Develop confidence 
in being a teacher aide. 

2 . Predict situatioiis that 
teacher aides might 
encounter .• 



3 . Prepare for situations 
that teacher aides 
might encounter. 

4. Be ready for job 
interviews . 

5 , Increase skill s in 
areas where needed. 



I. Develop Job Practice Situations. 

Trainees need to practice their skills in job situations. Trainees need the 
opportunjty to be in schools and serve as teacher aides. Trainees should be 
placed in schools for a few days / and then have an opportunity to compare 
their experiences with other trainees. Observation and Work Hieets should 
be developed to help the trainee improve his skill. 

II. Develop Oonfideno®. 

Trainees need to feel like they can really be of help as a teacher aide. When the 
trainee has a chance to practice and then be helped by fellow trainees and 
by the teacher aide initructor^ he will not be under the threat of being "alone" 
in class. 

III. Discuss Experience. 

Trainee should discuss what experience in the class means to him or her. 
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k. What sddiliQnil training is natdad? 

B, What training was most important? 

C . How did this eKperitno© htlp ? 

An op©n discus sion should help th© train©© become more confident in his job. 

Rank and Rate. 

As the results of the clas sroom eitperience/ rank which skills are the 
trainees most comfortable with , and which ones are best used by th© trainees . 

Continue On The Job Training. 

The more practice the trainee has , the more comfortable he will be when he gets 
to work . To provide for comfort the classroom experience needs to be associated 
with support from the New Start Training , Group discussion, instructor follow-up 
in the school, and observation critique can provide for support of the trainee 
before he is in the real job situation. 

Learn How to Be Interviewed . 

Each trainee school experiences a job interview before an actual interview is 
arranged . Simulate an entire interview starting with making an application and 
concluding with a rejection or acceptance . Us® video tape to help the wrair.ee 

see how he is seen by the interviewer . 

A. Does the trainee look ana talk like a teacher aide ? 

B. Would the trainee now hire himself as a teacher aide ? 



in, Disouii OhiMrin'i EKptetationi . 

> 

What do ohildron rially iKpoot out of lifo? 

. A, What do ohiidrin oxpoct of paronts? 

B, What do ohildren expect of teachers? 

C. What do children expect of teacher aides ? 

IV, Work with Children. 

Trainees should experience children in a number of situations at 
school, in the oornmunity, private schools, playgrounds, churches, 
as well as in homes. 

A. How is this information helpful? 

B. What is the trainee learning? 



^ A V 



0, WOiy. 

lOUSLY VVITH 
STAFF 

Initrustor Guidt 

TH-AINING OUTLINl 



CONTENT 

1. Th© Sohool Staff 
ralationihip, 

2 . Tha ©Kpeatad 
itaff role© in 
school situations. 

3. Working with others . 

4. Motivation in work. 



WRQCEBB 

1. Role play a typical 
school staff meeting , 

2. Identify various roles 
school staff assume 
during staff meetings . 

3 . Attend a school staff 
meeting and discuss 
what took place . 

4. Discuss the role of 
the teacher aide 
as a functioning mem- 
ber of a school staff, 

5 . Rank order the trainees 
as to who is the most 
motivated to be a teach- 
er aide and who is least 
motivated . 

6. Discuss the ranking. 



OBTECTIVE 

1 . Understand the 
roles of school 
staff members 
in meetings , 

2 . Identify the teacher 
aide role in associa- 
ting with school staff. 

3 . Accept responsibi lity 
for being a teacher aide 



I. Role-play a School Staff- Meeting . 

Assign roles as to function of members of a school staff (principal , 
teachers / secretaries; etc.) 

A. Outline a problem that could be discussed during a typical 

staff meeting. (There is too much food being wasted in cafeteria). 

B. Use video tape to focus on roles members played as to function and process. 

C. Did staff members also assume roles as group members as well as 
staff members ? 

II. Attend a School Staff Meeting. 

The instructor should try to arrange for members of his group to attend a school 
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staff minting, Mak@ up an obsirvation shaat bafora tha miating and disaui© 
"what happens " with tha tralnaei after the meeting. . 

III. Disousi the Trainee'© Role in the Staff- Meeting . 

Tha instructor ©houid reality-teat how the trainee will behave in ©chool 
staff meeting© a© well a© in other staff relationahipa . 

A. What will be the eKpeoted role of the teacher aide in the school 
staff meeting ? 

B, What will be the expected role of the teacher aide in other 
staff relationship© ? 

IV. Rank Order on Motivation. 

Trainees need to feel and understand the importance of motivation to succeed. 
The trainees should rank order on motivation to be a teacher aide. Following 
the ranking discus© what the ranking means and what should be done. 



f 












mmiNa outlini 



D, U&ii £<jij^lSi'i‘iALi 



1, Plan for futurt 



1, D@v©lop a 

getting a job ai a 
teioher aids. 



omEomE 

1, Rsalizs nssd for 
oontinuing sduoa* 



2 . Variation of Goal 



3 . Employment 



2 . Develop a ii, 

jobi that are iimilar 



2 , Diioover additi onal 
opportunitiei for 



in ioope to a tsaoher aide. plaoement. 



3. De 



sign a 
eduoation 



for continuing 
and training as a 

3. 



Assessment of oondb 
tions for succeeding 
as a teacher aide . 



4 . Assess future . 



4. Establish short^^term 
educational goals . 



4 . Plan productive 
future . 



5 , Force Field Analysis of con- 
ditions for and against suo« 
ceeding as a teacher aide. 






I. Trainees Plan Future. 

What does the future hold for the trainee? How can he get a job as a 
teacher aide? These questions will need the support of the New'-Stari 



Plaoement staff. The on-the-job training program could le 
But what other contacts could be utilized for ernployment? 
II . Plan Alternatives . 



to employment. 



The trainees will need to have other jobs developed that they could work ; 
using teacher aide skills. The instructor should help trainees develop a 
list of jobs by calling in other placement specialists. 

A* What jobs are similar in scope to a teacher aide? 

B. Is having the skill of a teacher aide helpful in getting jobs 
outside of the teaching field ? 

C. Is confidence in oneself helpful ? 



o 
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in. Plan Eduoation, 

Trains® a n©@d to improvo thoir own ©duoation, Traiinooa should establish ©du 

oational ©oali for thoniiilvo® » Trainio® should i@l@ot ooursos that would 
help them inoroas© th©ir skills, 

A. Where is additional ©duoation available? 

B. How will additional training help? 

C. What does the traine© need to do to succeed? 

IV. Force Field Analysis, 

Trainees should continue to reality-test being a teacher aide. Develop 
a Force Field Analysis of conditions for succeeding as a teacher aide and 
against succeeding as a teacher aide , 

A. What needs to be done as the result of the analysis? 

B. What conditions can be changed? 

C. How can the trainees control conditions for the future? 




i 






Xov, 'Start PJ-IASE III 

B. REIi'.Ta 
■ EFFEC11V2LY 
WITH CHILD- 
REN 

Tfainoe Guido 

Children all roact to school in diiforont v/ays. Soma roaotions will bo 



miNIKG OUTLINE 



considered good and others as a problem, Trainees will discuss v/hat 
in the, school system may be problems to the child. Discuss things that 
are both physical and non-physical, 

2, Trainees should develop an observation form to use for noting children's 
behavior. The accompanying examples may bo used for the whole class 

or for the individual child. The trainee should develop a form of his own, 
adding other typos of behavior he may bavo noted. Would certain types of 
behcivicr bo considcrod a problom to one teacher and not to another? 

3, Trainees will visit a classroom and note the behavior of different children 
in the classroom. The trainee will observe the behavior of an individual 
child, one with problem behavior if possible. 

a . how did the child behave ? 



b, Hov/ did the child react to the teacher? 



0 . Did the child participate in group activity? 
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PliASE III 
B . RELATE EFFEC- 
TIVELY V/ITIi 
CHILDPEM 

Trainee V?ork Sheet 



BEHAVIOR VAEIATIOH 



T 



Li^t five oir.otional problems most fraguently found among 

9 t 

Children; 



J 






II. List five behavior problems most frec|uently found among 



• » M 



nij.aron 



/< 

*4 



111 , 



«U A. 



five behavior problems among ohildren that a teaoher 
Ida is most likelv to need to handles / 



■ ^ 
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KowStart 



fmSE III 

3 , ri:late epfbc 

TIVELY WITH 
CHILDREN 
Train© a 



OBSERVATION F0HI4 EXAMPLE 



Observe one child at a time and fill out tha form, 

1. Relates to other children 



12 3 4 

aggressive 

1 a 3 4 

v;arm 

12 3 4 

conficSent 

12 3 4 

openly 

12 3 4 

possessively 

2, Uses time 

l' a 3 4 

wisely 

12 3 4 

active 

12 3 4 

VJQXkB 

3, , Works in the classroow 

12 3 4 

productive 

12 3 4 

eager 

12 3 4 

attentive 



S 6 7 8 

passive 

^678 

cold 

5 6 7 8 

unsure 

5 6 7 8 

guardedly 

5 6 7 8 

detaohedly 



5 6 7 8 

wastefully 

5 6 7 8 

passive 

5 6 7 8 

dreams 

5 6 7 8 

unproduative 

5 6 7 8 

dii interested 

5 6 7 8 

dii trio ted 




4 






4. Cn playground 



active 



a 1 Oi 



cooperative 



4 



3 4 



doneral Observation 



7 



7 



v/ith others 



S 



1 



difficult 











m 



Nav 






TRAINIiNfG OUTLINE 



FLIASE III 
C , WORK HAR“ 
MCNxOUSLY 
WITH STAFF 
Train © 0 Guide 



** The uw;inocs v/ili discuss and analyze v/hat they believe to be a typical olomen* 
tar/ schooL Trainees will make an organizational chart/ listing the personnel 



needed to run an oxiicient schooH include such persons as the nurse, the Ih 



brurlan, the janitor. The trainees will then list the functions of each of the 
persons they have listed . V/hat are the main duties of each person involved 
in rho school? 



# 4 * 



ho irainoes have visited the schools, and will hav© noted th© many different 



roo.T.s, Trainees will bo asked to dovolop a rough sketch of what the floor 
plan of a school should be. The above list of the school personnel and their 
functions v;ill bo helpful in deciding what is needed in the floor plan, 

3, The trainees will be Instruoted in hoidirgi a vignette about expeotations concorm 
ing toachor aides , 

* 

a. What does the taaohor expect of the aide? 

b. What does tho aide expect of the teacher? 



* Trainees will list and discuss the Support Services that a professional toachor 



neeas. 






lo 



s; Qerical, Administrative, Library, Health/ Financial, ©to 
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P! '.‘*SE III 
D, -JSE 
POlXN'ilAIJS 
OF SELF ilFFECT- 
IVELY 

Trainee Guido 



TRAINING OUTLINE 



1. Each trainee will make a presentation before the group using any of the 
various topics as outlined in Phase I, Those presentations will bo video 
taped ay trainees for playback. 

2. Trainees will critique each other's demonstrations as seen on video tape 
pk:yback. Tho trainee v/ill develop skill in doing a critique. The prosonta- 
tion and critique are done to help the trainee gain skill and confidence in 



niruself in tho classroom. 



3. Tho trainees will discuss how they feel about the role of the instructor in the 
group. The trainees will then discuss how they think they/ as teachers' 



aides / will be seen by tho students. 




GROUP EVALUATION SHEET 



Name 



PHASE m 
D, USE POTEN- 
TIALS OP 
SELF EFFEC- 
TIVELY 

Train©© Worksh©©! 



tx\aintno: this week: 

boring 

intorosting 

challenging 

confusing’ 

tense 



1, I found 

d i f f 1 cu 1 1 
easy 

stimulating 
disorganized 
relaxed 

2. How much time is spent on unimportant matters or bull sossions? 



1 



3 



None at all 



the time 



4 5 

About half 
of the time 



6 7 

3/4 of 
the time 



8 



All of 
the tinui 



3. 



Hov/ many people in your group were negative and hypercritical 
interfering with group learning and development ? ^ , . 



Hov/ many people in your group v/ete positive and constructi ve , 
contributing to loarning and development? _ _ 



4, 


To 


v/hat ext on ' 


Not 


1 

at 


2 

all 


»*» 

D # 


To 


v/hat ex ton' 




1 


2 


Not 


at 


all 


6. 


To 


v/hat ox ton 




(suggestions , 



4 5 6 

Moderately 



9 

A great deal 



3 4 5 6 7 



4 5 6 

Moderately 



9 

Completely 



all offered to help and are received in the same v/av'i d 

3 4 5 6 7 



1 2 
Not at all 



4 5 6 

Moderately 



8 



9 

Completely 



7. How many participants listen, ©how rqspect for others' points of 
view? 



How TAany do not? 







3, To- v/hat extent do pax^ticipants 'Xeel they can risk shax’ing tlvoii* 
ideas and teolings v/ith the group? 



1 2 
Not at ail 



4 



7 



Modaxmtely 



8 9 

Complotcl y 



9, Does everyone have a chance to say v/hat he thinks? 



1 

Never 



2 3 

Occasionally 



4 



D 6 

j time S' 



7 

Usually 



0 

A3 ways 



10, In respect to differences of opinion, the focus is on arriving at 
good solutions rather than on winning or losing. 



1 2 
Not at all 



4 5 6 

Moderately 



7 



8 9 

Completely 



1, How much do you feel you learned this week? 



Nothing 



4 5 

A moderato 
amount 



6 



8 



9 

A gi’oat 
deal 



12. How much ,do you feel you learned about yourself this week? 



3 



Nothing’ 



4 5 6 

A moderate 
amount 



8 



9 

A groat 
dca3 



13. The most important thing I learned was 



14. V/hat is preventing your group from developing as rapidly as it 
should? 



15. V/hat could you 
group? 



to increase the value of the training for your 
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Newstart PHASE III 

1 . REIATE EFFECT*- 
IVELY WITH 
SCHOOL AND 
COMMUNITY 
Trainee Guido 

TRAINING OUTLINE 

1, Trainees will discuss what effect/ if any^ that they believe parental 
pressure can bring to boar on a school,. Perhaps sonno trainees may 
have been members of groups that brought about changes. What changes 
can parents or the community make on schools? 

a. Could studios be changed? . 

b, Could a new school be built if needed? 

0 , Could teachers’ salaries be changed? 
d. Could gracing or reporting be changed? 

Trainees will discuss whore and hov/ they could make their wishes knovfn 

t 

concerning the schools, 

2, Trainees v/ill discuss whether they should belong, as teachers' aides, to 
parent-school and community groups. Should teachers' aides attend the 
school functions regularly in order to meet parents of the children in their 
classes ? 

3, Trainees will discuss what parents have a right to expect of them as teachers' 
aides. Parents turn their children over to others to teach , for a large part 

of the day. What should they expect of those to whom they give this responsi- 
bility? 

a. Should the parent expect the teacher's aide to set a good example? 

b. Should the parent expect the aide to like or love his child? 

Tho ‘trainee should ask himself what ho or she as a parent would expect 

of a teacher's aide. Tho ti-ainoe will also discuss what he or she as a teacher’s ■ 

if * 

cv-iAniH nf Pi The samo ducst-ions that they ask as parents 



ON THE JOli TURNING 



PHASE IV 
A, UmiEE THE 
SKIILS Or 
TEACHER AIDE 
Trainoo Raierorxe 



now 00 I SEE KYSELE 



Use of Terras 



O W«» V W» # 



'1 ‘ t'* * 

i- A W vt w w ’wi 



Under s tand i ; 



Ccroable j 



X"? ’•P V M S./ 



Creative ; 



Uoiprui : 



4 ^ X> ^ w JC i»4> iu*^« \Jt 1 



Beneficial 



I observed artd folt sensitive to many things 
on tho jobr 

X liked tha job, I v/ould want to v/ork at this 
job, X look forward to doing moro, 

X had a good idoa of v/hat X was doing. I know 
v/hat v;as extectod of me . 

,X felt confident in what I did. 

X worked v;all with the population. 

X came uj) with nev7 ideas ^ X suggested nov; v/ays 
of doing things. 

X v/as of real assistance, X mad© them fool 
better. ’’ ' 

X could not do v/hat X v/arted to do. X felt that 
X had been stopped. 

X felt good about the experience. I v/as helped. 
I learned something. 







iiili 



iaite 








ITjpSSSBS 












wmn 



■"1 



NaiTia 



Date 



Euio your ss If w- 



Circle rh# number tMt beit fits your psrformsno® on eaob item. 



4m » 



2 

A* -9 



3 



i;;ot psrseotive 



Disintoroited 



6 



7 



S 9 

fereopfcivo 

8 9 

Intorostod 



3. 



^"ot 



Under s tanding 



4 



7 



9 

Understanding, 



4, 1 '2 

Uneapabl# 

5 *' 2 

Not effaotive 
with trainfes 



4 



.6 



7 



a 



8 



Capable 

9 

If feat iv® 
tra.intai ■ 



6 



Not ©ffoctlv® 
v/ith staff 



4 



a 9 

if f@Gtiv® 
with staff 



4 



6 



8 



Grtatlv® 



a. 



I 2 

Not helpful 
to .trainees 



4 



6 



8 



Helpful to 
■trainees • 



9 . 1 2 

Not frustrated 
uul i doing task 



10 . 1 

Not a 
bonor 



4 



4 



5 






e 



a 9 

Fruitratod in 
doing task 

8 9 

Bonof Iclal 

expor ionoo 



j m 



o 
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PliASB IV 

h, UTILIZE TE’ACHEIi 
AIDE SKILLS 
Trainee Eeference 



MEDIA FOR ASSESSMENT OF 



SOME 



OBJECTIVES 



Objectives 

1, Knov/ledge of facts, concepts, etc* 

2, Laboratory skills 

3, Diagnosis of academic deficiencies 

4, Achievement in the Arts, Kandi« 
crafts, projects 

5, Background and previous achieve- 
rr.cn tfj 

6* Achievement in general elaasroom 
activities 

7* Attitudes 

8, Aptitudes 

9. Independent activities 

10* EKtra-Curricular Activities 



Assessment Media 
Written teat 

Performance test and product 
©valuation 

Interview and diagnostic in- 
struments (electrical, mech- 
anical) 

Product evaluation 



School Record Pile 



Clasiroom observation, class- 
room recitation 

Questionnaire or interviev/ 

Teacher ofosarvation, aptitude 
tests, interpretation of 
achievement tests 

Isaays, reports, logs of 
activities 

Reports of extra-curricular 



V 






FMSB IV 

E, EBLATE TO SCKOOL 
.AMD COI4MUMITY 
Trains® Esfarsnce 



MEETING OBSEEVATIOM EXMPLE 



1, Wfi&t v/as the overall purpose 6f the meeting i 

, a. Understand problems of sohool# 

, b* Understand problerAS of the oonumnity,. 

' 0 , Solvo problems of the school, 

d* Solve problems of the community, 

e. Give information on the school, 

f. Give information on the community, 

__ g. Other . 



2, Who planned the meeting i 

. a. School administrator, 

b, Government ripresentatives, 

^ 0. Community leaders, 

d. Others 



3. Vlas the purpose achieted? 

123^!678 
to no extent to some extent to full extent 

4. Was there participations 

^ a. Meeting leaders did all the talking, 

b. Members of the audience did some of the talking, 

' 0 * • Equal talking by audience and meeting leaders. 

d. Meeting leaders lot the audience do most of the talking, 

5. Hov; did the meeting functions 

a, Audience and leaders shared information, 

ERIC ___ 




ITSattlBf .# 

a* The Dommunlt^ or iohool leadtri will ohanfi as 



tht rsiult Qt thi moating# 

i# ‘Thtr© will ba no ohang# ai th® rtinlt of th@ masting, 
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PHASE IV 
B. RELATE EFTEC 
TIVELY WITH 
CHILDREN 
Trainoo Guido 



TR/aXING OUTLINE 



By ob^orv'ing children at homo end at school, trainoos aro bocoming skilled 
at rx-t-ng behavioral dirforerxes, Trainees will discuss what typos of beha- 
vior in children they feel should be CiXngcd, Should a child's basic nature 
be changed? Do all i,rainoos agree on v/hat behavior should bo changed? 
Everyone has occasionally triec to change tno benavior of anotner person* 
haps it v/as a sister or brother's behavior wo tried to change, or a child's, 






or a husband’s or wife's. Trainees will discuss and list ways in which tnoy 
may have tried to change, or modify, another porson'i behavior. How success- 
ful were the attempts at change? 

a. Was behavior changed by using force? 

b. Was behavior changed by using suggesi,ion? 

c. Was behavior changed by using i change of occupation? 

d. V/as behavior changed by setting an example? 

e. Was behavior changed by giving reward s? 

3. Trainees will discuss motivation ir. "';;'.avior. What makci a person, 

or child, want to change his behavior? Can a. person chinge his behavior 
■ ; .;.lly wants to? Plow can a teacher's aide help a child to want to 



un , 



change his behavior in other words, to motivate his change? 

The U'ainoGS will discuss whether there is a difforence between "love" and 

% 

"like". Is it possible to love a child and not like hirn at the same time? Is 
It por.slMo for a teacher's aide to love- all the children in a class? Will a 
child change more rapidly if ho is loved in spite of his bad behavior? What 
examples can the trainoo give v/hen he loved a person or child, but did not 




like his behavior? What would the trainee d@/ in iituatloni daseribed/ to 



change the behavior? 




KewStart 



PHASE IV 
C, WORK 

HARMONIOUS- 
LY WITH STAFF 



Training Guide 



TRAINING' OUTLINE 

1. The vraincos v/ill obtain lists of the various schools within their own school 

, Those lists should include all levels from local to national, UNh 
public and private, A resource person, such as an administrator, will be asked 
to tell trainees about the* organisation of the school system. What are the 
diu'eront levels and divisions in the school system? 

2 , Trainees should visit schools of different levels within their district , including 



any nursery schools, colleges, or adult education classes. The trainee should 



report his findings to the group. 

3. After comploting the visiting and listing of schools, the trainees will design 
a scliool system of their own. Use the information gathered as a basis for the 
design. What schools should be added? Ajto any more colleges needed? Are 
there enough nursery schools for working mothers? Are there any schools or 
classes which should be dropped? 







Newstart PHASE IV 

D, USE POTENTIALS 

TRAINING OUTLINE OF SELF 

Trainee Guide 

1, All tho trainees have boon loarning about being a teacher's 

t 

aide; but who has learned the most? The trainee will maka a ranking sheet 
as to who has learned the most down to sho has- learned the least about being 
a teacher aide# 

a. How does the trainee need to ohango? 
b* Does the trainee need to try harder? 

0 , How will the trainee change 

2 , The trainees will role play encounter situations between child and teacher aid© 

The trainee should think back on situations he may have observed while visiting 
tho classrooms. The trainee will be able to think of many imaginary situations 
that might occur during a schoDl day. These iituationi might occur in the class*” 
room, in the cloadroom/ lunoh room/ playground/ or other plaoei. The role 
playing situations will be videotaped for feedback. 

3 . The trainees have mat many situation® both real and imaginary in which a 

I 

toaohor aide can be useful. Discuss the importance of the teaoher aid©/ and 
why it is important to be one. 

4. Not all people have the same amount of huoiest in the same area . The trainees 

! i ' ' ’ 

v/ill Vciry according to hov; dedioated they willTeally feel towards being a 
• ' teacher aide, 

lYainoes will rank ©aoh other acoording to dedioation to being a tsaohor'i aide? 
who is the most dedicated/ down to who is the least dedicated, How did the 
trainee feel about his individual ranking ? 

Did the person who is the most active in tho group get rated as the most doc!i« 
cated? Is there a relationship betv^eem activity and dedication? 
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New Star; 



PI'jAC'a iV 

E , RELATE TO 
SCLIOOL AND . 
COMMUNLIY 
Trainee Guide 

TRAINING OUTLINE 

1. Mot all persons are equally involved or interested in a school system, 

The trainees will design a questionnaire to be used to find out the opinions 
of persons norractive in the school system. Hov>/ do these people feel 
about the local schools? Do they believe they are needed, or that a good 
job is being done? Do they believe they should pay any taxes towards the 



schools ? 



2. The trainee will use the questionnaire regarding interest of non-active persons. 
The trainee will question a few non-active members, some maybe friends or 
relatives. The trainees will report their findings and discuss them with the 
group, 

3. The trainees may have attended meetings of other groups in the community. 
Now that he is developing more skill in observing, the trainee should visit 

a group using an observation form. The trainees will develop an observation 
form to be used V'/hile attending a meeting. Many questions may be asked 
regarding such things as interest, attendance, purpose, etc. 

4. The trainee will visit a meeting and use the developed observation form. The 
trainee will report his findings and discuss them with the group. 
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J* Js in/ * . « 

A, trmiZE TEA- 

TMINING OUTLINE CHER AIDE 

SKILLS 

Trainee Guida 

D Practice balng a teacher aide, 

This could be in a real classroom or in a simulated classroom situation. 

Try out the trainee's ability to be a teacher aide, Discuss your eKperienc© 
in the classroom v/ith other trainees. 

2, Rank which teacher aide skills are most important and which teacher aide 
skills are least important in the classroom. Rate fellow trainees as to the 
us© of their teacher aide skills . 

3, Simulate a" job interview with a possible employer. Video tape the interview 
and oritic|u© the entire process, 

a. Was the application filled out properly? 

b. Did the trainee look like a teacher aide? 

c. Did the trainee talk like a teacher aide? 

d. Would the trainee be hired? 

Each trainee should have the opportunity to go through an interview^ filling 
out application; etc. 



/J'7' 
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B. RELATE EFFECT 
IVELY V/ITH 
CHILDREN 
Train©© Guide 



TRAINING OUTLINE 

t 

Trc.iriO0s can db utilising information regarding the day at school from 
tno cniidron's point of view. Trainees could invite children to their ■ 
group or could arrange to go to a school and have an open discussion 
v/itn onildron regarding their school and v/hat they expect of the teacher 



or teacher 



TLCineos should use group techniquas with the students so that information 



would bo helpful to the trainees 



Make a composito list of what children do in school/ out of school/ and 
expectations . 

a. How does this information help? 

b. What can trainees do with this information? 

G, How will trainees use this information? 



Work v/ith children in as many varied situationi possible to inorease knowledge 
of childron, The trainees should work in schools/ playgrounds/ community 
activities / private schools/ ohuroheS/ etc. to gain as much insight as possible 
into children. Poliowing a field trip or a work project/ discuss what the 

i' ' ' 

trainees learned/ and hovr this informatiorr or/;, be utilised. 




Newstart 



PHASE V 
0, WORK HAR- 
MONIOUSLY 
WITH STAFF 
Trainee Guide 



TRAINING OUTLINE 



1 , To help trainees understand the dynamics of relating to school staff , role 
play a school staff meeting. Each trainee should accept a role that is a 
job in the school (PiUncipal, teacher, secretary, aiidio-visual aide, etc.). 
Select a problem that could be discussed in a staff meeting and role play 
tho meeting, Use video tape to help focus on the process of the meeting. 

2, Discuss the various group roles as v;all as other dynamics of the meetings 
using the video tape for information. 

3, Attend a real school staff meeting to reality-test the role play situation. 
Work with your instructor on arranging for a visitation. Develop an otoserva- 

I 

tion sheet for the meeting. Discuss the meeting after the visitation with 
fellow trainees. 

4, Trainees have shared information with each other. How do they feel about 
motivation? Rank order on motivation to be a teacher aide. Diiouss what 



the ranking means . 



Nev/Start 



?.ft V 

C, WORK HARMONIOUSLY 
WIT.H SI’AF? 

T^ain©© WoX’kshaet 



RANK ORDER 

i 

• Rank order your trainee group as to motivation to b 
I'eacher Aide» Which trainee is most motivated? Which 
is least motivated? Inclucls yourself* 

Most motivated to be a Laaoher Aidai 



Least motivated to be a Taachtjr Aida? '15* 



o 

ERIC 







7 . 

8 . 

9 * 
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